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Spirituality in the English Language Classroom: Encouraging Affective 
Learning 
 
Abstract 
The present-day institutionalized education focuses predominately on intellectual 
endeavours and scientific reasoning. There lacks a wholesome philosophy or 
purpose of education that would enable students to not only develop their mental 
capacities but also spiritual. The present dissertation explains what spirituality is and 
provides the underlying reasons for the necessity of infusing education with the 
spiritual dimension in a non-denominational way. Moreover, the dissertation 
addresses holistic educational paradigms and their benefit for education. By referring 
to an ample number of scholars, who dealt with the issues of spirituality and 
education, it finally concludes with the importance of the reorganization of 
educational institutions for the progression of humanity. After that, it is shown how 
this expanded mandate of socio-emotional education can be fulfilled in foreign and 
second language learning by providing simple, practical activities that through ELT 
encourage the development of the affective faculties in students.  
  
Keywords: spirituality, education, holistic education, affective teaching approaches, 
socio-emotional learning, foreign and second language learning/teaching 
 
Duhovnost pri pouku angleškega jezika: Spodbujanje afektivnega učenja 
 
Izvleček 
 
Današnje institucionalizirano izobraževanje se osredotoča predvsem na intelektualna 
prizadevanja in znanstveno razmišljanje. Šolstvu primanjkuje celostna filozofija 
izobraževanja, ki bi poleg razvijanja učenčevih umskih zmožnosti, poudarjala tudi 
duhovno rast. Pričujoča disertacija pojasnjuje, kaj je duhovnost, in podaja temeljne 
razloge za nujnost povezovanja izobraževanja z duhovno razsežnostjo na ne-verski 
način. Poleg tega so v disertaciji obravnavane holistične vzgojne paradigme in 
njihove koristi za izobraževanje. S sklicevanjem na številne strokovnjake, ki so se 
ukvarjali z vprašanji duhovnosti in izobraževanja, ugotavljamo, da je reorganizacija 
izobraževalnih ustanov ključnega pomena za napredek človeštva. Temu sledi prikaz 
  
razširjene vloge socialno čustvenega učenja, ki se lahko uresničuje pri učenju in 
poučevanju tujega jezika. Opisane so preproste, praktične aktivnosti, ki skozi 
poučevanje angleškega jezika spodbujajo razvoj čustvenih zmožnosti pri učencih. 
 
Ključne besede: duhovnost, izobraževanje, celostno izobraževanje, afektivni učni 
pristopi, socialno in čustveno učenje, učenje/poučevanje tujega jezika 
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1. Introduction 
  
In present-day schooling there lacks an underlying integral and all-encompassing 
philosophy that would infuse a sense of purpose of education and take into 
consideration the pupil as a wholesome being, not limited only to the intellect. The 
issue at hand is deeply rooted in the present day prevailing scientific, materialistic 
and rational thought, which on the most part denies the elusiveness of more 
intangible truths. If it is impossible to prove, it does not exist - is the predominant 
mental framework of the present day society. Is this prevalent deeply ingrained 
concept honestly and unmistakably justifiable - or should we, as a society, re-
establish some ancient wisdom that deals with reality in a more wholesome and 
integral manner - is the fundamental question of this dissertation. 
  
As much as we try to suppress it, each of us eventually comes to question his or her 
place in the world and the fundamental reason for our existence. Dealing with such 
questions is not only normal but has been around as far back as we can record the 
existence of humanity. It is precisely these questions that religions around the world 
try to explain. However, the prevalent problem concerning religion is that as soon as 
one tries to bring up its theme to the surface, people start to feel threatened, 
uncertain, or just utterly repelled by the whole idea of the existence of anything 
beyond the perception of our senses. Of course, some are also afraid to talk about 
the topic, considering all the past suffering imposed on humankind due to the false 
interpretations of religious truths - and there is no one to blame for such a standpoint.  
Nevertheless, trying to cover our eyes and ignoring an aspect of humanity that is so 
intrinsically prevalent in all the world cultures, is ignoring a fundamental part of who 
we are as human beings. 
 
Nowadays, information-processing and logical reasoning are at the core of education. 
What we teach seems to be more important than how. However, as it will be 
demonstrated later on in the thesis, in some parts of the world, such as UK, Australia, 
New Zealand and Slovenia to name a few, fostering spirituality is present in the 
government policy and curriculum guidelines for all public elementary schools. 
However, no one knows precisely how to implement it in practice. 
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My hypothesis is that modern educational systems are too focused on attaining 
intellectual knowledge and skills that are required for the economic growth and lack 
an underlying philosophy of purpose. Therefore, I believe the educational systems 
need a profound reorganization and should deal with the developing child in a more 
wholesome way, without neglecting his or her emotions, spirit and body. Our society 
is, for the most part, concerned only with pure reasoning and sees intellectual 
understanding as the highest possible achievement of humanity, yet I believe that the 
nourishment of our souls is as vital, if not more so, as the nourishment of our intellect. 
 
The aim of this Master thesis is not to propagate any world religion, but to go beyond 
it and reach a common thread interrelating all world religions, because in their 
essence they do share the same fundamental truths. Such a thread is in most 
literature termed as spirituality; thus in the following chapters, the same terminology 
is used. The research is trying to find answers to the following questions: 
What exactly is spirituality? Should spirituality be integrated into education? If the 
answer is affirmative, are there any philosophies that deal with education with 
spirituality in mind? And last but not least, how can teachers bring spiritual values into 
their practical classroom work? 
 
Since the nature of my research deals with the theory and philosophy of education 
and tries to find classroom approaches that deal with students in a more wholesome 
way, quantitative research methods seem less appropriate. In the Literature review, 
the research questions are dealt with in more detail. Moreover, the thesis explains 
the fundamental philosophies of education in line with my research questions as well 
as some essential concepts underlying particular educational orientations. The 
difference between religion and conventional church on the one side and spirituality 
on the other is also clarified; thus one chapter of the thesis is dedicated to the 
explanation of this division. The final, practical part, includes examples of the so-
called "heart" activities that are lacking in the English language curriculum, lesson 
plans or classroom materials of most mainstream educational institutions. Thorough 
explanations of the affective teaching approaches for educators are also provided. 
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2. What is spirituality? 
  
To understand the current educational reality, one must first dig deeper into the 
question of societal beliefs and the prevalent reductionist mentality. Also, the 
question of what spirituality means needs to be addressed. The explanations are in 
some parts supported by great men that in the history of humankind have had a 
lasting influence on humanity and our evolution. 
 
Due to its intangible nature, spirituality is not an easy term to define. The online 
Cambridge dictionary defines spirituality as “the quality that involves deep feelings 
and beliefs of a religious nature, rather than the physical parts of life”. The Oxford 
Living Dictionaries define it as “relating to or affecting the human spirit or soul as 
opposed to material or physical things”. 
  
It is important to note that when talking about spirituality, by no means, logical 
deduction, technological and scientific development or the material side of life are 
made any less important. The aim of this thesis is not to negate the importance of the 
material side of life with its scientific reasoning and the necessity of proof for 
understanding the reality of the world. It is, however, trying to bring to light another 
type of reality, which is not governed by the same laws as physical life, but which is 
all the same real and essential.  
 
The truth of the matter is that spirituality and science do not cancel each other out, as 
many people believe to be true - the existence of one does not mean the irrelevance 
or triviality of the other; they are actually two sides of the same coin. Indeed, Albert 
Einstein supports the truth mentioned above arguing, "...science without religion is 
lame and religion without science is blind. They are interdependent and have a 
common goal – the search for truth” 1 (Hermanns 1983: 94). 
 
 
  
                                                 
1
 Here Einstein talks about religion, while this chapter discusses spirituality. Nevertheless, as further 
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The only (temporal) incongruence between science and spirituality is that science 
has not yet developed enough, at least in some fields of study, to be able to explain 
all of the phenomena that spirituality claims to be true. It is, however, slowly able to 
confirm and understand "new" phenomena due to new developments in different 
fields of study. As Gidley (2007: 122) claims: 
  
[...] the scientific worldview, with its static notions of a mechanical, ‘building block’ universe 
of atoms—based on Newtonian physics—is gradually being replaced by postmodern, 
post-formal worldviews... grounded in Einstein’s theories of relativity, quantum physics, 
and more recently, chaos and complexity theories.  
Gidley (2007: 122) 
  
As an example, Bruce Harold Lipton (Niketan, 2018)2, an American developmental 
biologist, explains that in a couple of decades of his research of the life of the cells, 
he figured out that genes were not controlling the behaviour of the cell, but the 
environment was controlling their behaviour through the receptors on the cell 
membrane. The information from the environment then reached the nucleus of the 
cell and influenced the genes. He argues that these receptors are reading 
environmental signals and that no two people have the same receptors; thus each 
person "reads" his or her environmental signal, which becomes the person's identity. 
However, he states that our identity is actually coming from the outside. Therefore, 
our body is not the identity; it is simply "playing" our spirit through our body. To put it 
in simpler terms he uses a metaphor and describes the body as a "television set", 
which plays a show that is being broadcasted from another source. Therefore we are 
energies having a body, that is actually "an extension of the spirit", which is "driving 
our body and creating". The only obstacle between ourselves having and creating the 
experience we desire is the mind that becomes programmed, believing it is the 
"victim of the genes", when in fact Lipton claims, we are the "masters" and co-
creators. These claims are not theories and have now been proved through the 
science of epigenetics.  
 
 
 
                                                 
2
 Video file 
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By saying that, I believe that the issue at hand is beyond the scope of this paper to 
elucidate, and the reader is advised to try to come to his or her own conclusions. 
 
Nikola Tesla, one of the most important innovators of the past century, who not only 
invented modern-day electricity, but patented over 300 other inventions and 
discussed the existence of wireless transmission of energy, which came into being 
long after his death, talked about the importance of introspection - of the connection 
with our inner being. 
  
The pressure of occupation and the incessant stream of impressions pouring into our 
consciousness through all the gateways of knowledge make modern existence hazardous 
in many ways. Most persons are so absorbed in the contemplation of the outside world 
that they are wholly oblivious to what is passing on within themselves.  
Penner (1995: n.d.) 
 
Mostly undervalued, he is considered an all-time genius, by many who devoted a 
fraction of their time to study his life and work. In My Inventions, Tesla talks about 
instinct3 that he listened to throughout his life and compared them to logical thinking:  
  
But instinct is something which transcends knowledge. We have, undoubtedly, 
certain finer fibers that enable us to perceive truths when logical deduction, or any 
other willful effort of the brain, is futile. (ibid.) 
  
Furthermore, Albert Einstein makes a similar remark in the context of instinct or 
intuition and adds that on the contrary to what most people think, he disagrees that 
“the progress of the human race is based on experiences of an empirical, critical 
nature” and believes “it is intuition that improves the world, not just following a 
trodden path of thought” (Hermanns 1983: 16). 
  
At this point, it seems relevant to mention what Nikola Tesla, as well as Albert 
Einstein, believed about God, the Divine, the Universe, Nature, the Spirit, the Source, 
                                                 
3
 Tesla uses the word instinct, yet it is important to separate between instinct, which is an automatic 
reaction and intuition, which can manifest itself as a gut feeling. With having this in mind, both Tesla 
and Einstein probably did not separate between these two terms. 
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the Energy or whatever term seems relevant to the reader, since it inextricably 
connects to the concept of spirituality. 
  
They both believed there is something in the Universe, some unknown force that 
moves everything. Tesla maintained that his “brain is only a receiver. In the universe 
there is a core from which we obtain knowledge, strength, inspiration. I have not 
penetrated into the secrets of this core, but I know that it exists” (Olsen 2014:411). 
  
Moreover Tesla claims, “the gift of mental power comes from God, Divine Being, and 
if we concentrate our minds on that truth, we become in tune with this great power" 
(Penner 1995).  
  
Besides, Einstein’s point of view did not differ much from Tesla’s. In the book Einstein 
and the Poet by William Hermanns (1983: 14), Einstein explains his opinion by 
depicting a natural phenomenon:  
  
[...] If we look at this tree outside whose roots search beneath the pavement for water, or 
a flower which sends its sweet smell to the pollinating bees, or even our own selves and 
the inner forces that drive us to act, we can see that we all dance to a mysterious tune, 
and the piper who plays this melody from an inscrutable distance—whatever name we 
give him—Creative Force, or God—escapes all book knowledge. 
Hermanns (1983: 14) 
Overall, previous excerpts highlight that intuition, introspection and the connection of 
the individual with creative force all form part of spirituality. 
  
Furthermore, Ubani and Murtonen (2018: 105) describe spirituality as an “authentic 
expression of humanity”. They maintain “the capacity for pre-linguistic spiritual 
experiences and the cross-cultural ability to be religious underline that spirituality is 
characteristically and universally human”. 
  
Likewise, Greenfield (2018: 277) recognises its universality when stating "Spirituality 
is understood to be a universal characteristic, not restricted by age, gender or 
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culture…". In the Māori culture, it is believed to connect other dimensions beyond 
time and space. 
  
Another component of spirituality traced in many different academic sources is its 
“transcendence” (Greenfield 2018, Hebble 2006, Myers and Myers 1999), explained 
as “the existence or experience beyond the normal or physical level” by the Oxford 
living dictionaries. 
Interestingly, many sources are lately discussing spirituality and its connection with 
universal consciousness. Apparently, each human being's spirit interconnects with 
others through the so-called collective or universal consciousness, and therefore 
each of us can directly and consciously participate in the world's evolution (Gidley 
2007: 123). 
In other words, our human consciousness, which Rudolf Steiner names spiritual 
soul/consciousness is freeing itself from the “formal”, “intellectual” approach and 
growing towards a “post-formal” or “integral” approach defined by Gidley (2007: 117) 
as a “more complex, dialectical, imaginative, self-reflective and spiritual way of 
thinking, living and loving”. 
  
There is another inherent characteristic of spirituality, which connects everything and 
everyone. As previously stated, every one of us is interconnected through the 
collective consciousness, which comes from the same source. Many spiritual 
traditions talk about the same phenomena, namely human love, which is a "reflection 
of the "Divine love" or simply "love" (ibid.:129). Nikola Tesla explains this 
interconnectedness in his book The Problem of Increasing Human Energy. He claims 
we as individuals are all connected; we are an entity "held together...with ties 
inseparable", which can be felt. He explains that in the same way as one cuts his or 
her finger and it hurts - it also hurts when one sees someone they love get hurt; 
therefore this person and "I" are one - linked together in some way. All religions 
speak of the same truth. Besides, Tesla further argues that also science recognizes 
constellations as one body and adds that as science progresses these phenomena of 
interconnectedness on the micro level will be possible to prove (Tesla 1900: 2). 
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Love for another human being is therefore present in the spirit of every individual and 
is an expression of the consciousness that connects everyone and everything 
together. 
  
To summarize, intuition is a form of connecting oneself with his or her true self. It can 
only be further developed through introspection or in other words, meditation. 
Although the logical mind is an important feature of human beings, it has its 
limitations. Only intuition is a higher “mechanism” for understanding oneself and 
making life decisions. For instance, Einstein maintained, “the intuitive mind is a 
sacred gift and the rational mind is a faithful servant. We have created a society that 
honors the servant and has forgotten the gift", which could not be further from the 
truth (McDowell 2015: 68). Besides, a feeling of interconnectedness through love4 is 
another essential feature of spirituality as is the connection to a higher consciousness 
or in other words, our true self. Clarken (2009: 6) highlights that spiritual practices are 
needed for an individual's growth. It is a process that requires discipline and will 
power; however, only through spiritual growth can we eliminate deep-rooted 
problems of our society and deal with hardships more effectively. Humanity, with its 
advances in technology, is now able to provide for our basic needs; therefore, the 
following task is to start focusing our attention on developing more heartfelt conduct 
in order to use these advances for the benefit of all. 
 
2.1. Spirituality vs. religion 
  
Probably the easiest explanation of the difference between religion and spirituality is 
through comparing the two terms to love and marriage. Love being spirituality and 
marriage being religion. Love is the seed and the precondition (at least in most 
cases) for marriage that exists without any labels or limitations, whereas marriage is 
a socially constructed phenomenon that is based on certain laws. 
  
                                                 
4
  The term love is not only limited to love between romantic partners, but demonstrates love between 
everyone. 
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As Robert Thurman (Big Think, 2012)5 puts it, spirituality is where one lets go of 
identifying himself or herself only through their body or mind. It is "tapping into the 
nature of the Universe", which is "the flow of the Universe interconnecting things" and 
therefore choosing to be friendly and compassionate towards others. It is basically 
the "heart" of every religion. These two terms are inextricably connected, yet religion 
could not exist without spirituality, whereas spirituality exists without being labelled 
through any institutionalized religion. Every religion has ordinances, laws and 
teachings about how one should conduct himself or herself and imposes these laws 
upon the believer. Spirituality, on the other hand, is not controlled by any institution; it 
exists in and of itself and requires an individual's direct experience to be fully 
understood. Institutionalized religions encourage certain values such as justice, truth, 
love, unity, selflessness and so on, which are required from the believer.  
 
In many cases, religion becomes the tool of the state and different institutions, which 
control its followers. As a result, many religions, even if in their core promoting critical 
human values, by imposing certain dogmas, they sometimes restrain people and 
cause misinterpretations of religious truths, which stem from spirituality. 
Subsequently, some devout followers believe that only their religion is absolute and 
start behaving hostile towards one another when in reality the core of all religions is 
the same. 
 
3. Does Spirituality have a place in education? 
  
According to Ishwar Puri (ishanewsmedia, 2013)6, there is a difference between the 
Eastern and the Western educational systems. The Western education focuses on 
the development of the "human mind" and "improving the skills of logic and reason", 
whereas, in the East, it is more concerned with developing the relationship with one's 
inner self, which is fostered through intuition, and is not concerned with logic. 
  
The critical question to ask oneself is about the underlying reason for education. 
Apparently, its purpose is to prepare students for living, especially to equip one with 
the appropriate knowledge to be able to handle life challenges. However, in spite of 
                                                 
5
 Video file 
6
 Video file 
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the number of educated people, societal problems, mental diseases, suicides, 
murders etc. persist. Clearly institutional education with its focus on sharpening 
mental activities is not addressing these issues; on the contrary, it produces even 
more difficulties for individuals. Puri (ibid.) argues that "the more you develop your 
mind, the more you develop your fear and uncertainties", today also known as 
analysis paralysis symptom. It is not the mind with its thinking processes that makes 
a person feel certain. If a person thinks until exhaustion to solve a particular life 
question, the mind only creates more possibilities and therefore more doubts in a 
person’s head, resulting in increasing doubt and fear, which consequently lead to 
anxiety, helplessness and insecurity. The modern system of education, which 
promotes a person’s mental capacities “breeds fear” and is subsequently 
“detrimental” to one’s personality, which finally lacks the ability to cope with life. 
  
Even Gidley (2007: 119) claims that an education, which only develops “abstract and 
technical mental facilities”, is bereft of “any vital connection with human meaning and 
substance”, therefore leading to “cultural impoverishment and the displacement of 
human concerns”. 
  
Puri (ishanewsmedia, 2013) continues that indeed positive attributes of modern 
education are the specialist fields of empirical sciences, where a person can research 
and devote oneself to a particular field of study, in isolation from the "rest of life". 
Such studies are therefore suitable for research but are far from making a person 
able to meet life's challenges and help him or her become free of doubt and fear. 
Real and authentic education would primarily focus on developing a person's "inner 
spiritual personality" and would not only focus on absorbing new information. 
Therefore in education, "the how" is as important as "the what", in other words how 
we teach, the kind of attitude the teacher has toward his or her students and how he 
or she perceives his or her own life, as well as the perspective one has toward 
education, are all of vital importance. At this point, Puri asks another important 
question: Can people who are ‘themselves in the dark be of any value in the 
educational system to others who are also in the dark?" Rudolf Steiner too pondered 
this question. He believes a true teacher needs to be on a spiritual path, discovering 
his or her inner self and growing in awareness of the deeper issues of life to be able 
to attain wisdom and lead others on the path of self-discovery (Trostli 2004: 62). 
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Likewise, Woods et al. (1997: 33) emphasise educators’ “reflections on themselves 
and their search for meaning”. 
  
As described later on in the thesis, fostering spiritual education is not present only in 
the Slovene education act for elementary schools, but in many education acts around 
the world. Therefore, as Wright (2000: 2) puts it, it is our responsibility as educators 
to develop a deeper understanding of spirituality, regardless of our own prejudice in 
connection to the topic. 
 
For example, the New Zealand early childhood curriculum (Greenfield 2018: 275-
276) requires teachers to "support the well-being of the child, along with their sense 
of self and spirituality". It also includes an objective for all children to grow up ‘healthy 
in mind, body, and spirit' (wariua). In Māori culture, wariua directly translates as "spirit 
or soul, the giver of life, including awareness of the sacredness of life, and within 
relationship with other living things, each has the right to justice, equity, sharing, 
caring and aroha (love)". (ibid. 278)  
  
Though “spirituality” forms part of the national curriculum of many countries, 
educators do not really know how to go about instilling their teachings with 
“spirituality” in mind (ibid. 279). 
  
Educational institutions around the world lack precisely what has been said thus far in 
the name of spirituality. There is an all-pervading need for purpose in education, and 
an emphasis on important values such as authentic relationships, care, love and 
support among classmates and teachers. Attention needs to be also brought to other 
vital components, such as developing intuition, imagination and introspection. 
  
Individuals, who truly understood and experienced why these aspects of education 
are essential brought them to the foreground based on that experience. For more 
information on the topic, the reader might be interested in Steiner's books The 
Philosophy of Freedom or A Road to Self-Knowledge. In the book, Waldorf Education 
and Anthroposophy Rudolf Steiner argues that 
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[…] love leads us beyond what otherwise blinds us by making us dependent on personal 
needs. Love allows us to surrender to the outer world. It removes whatever would hinder 
our acting in full freedom. The modern spiritual investigator must, therefore, develop such 
love...It (love) must make the human individual as a soul being entirely independent of the 
body, so that he or she can love free from blood ties and from the physical organization as 
a whole. Love of this kind brings about a fusion of the self with the external world, with 
one’s fellow human beings. Through love, one becomes one with the world.  
Steiner (1995: 18) 
  
Furthermore, Steiner claims that people in the pursuit of their professional lives and 
due to practical daily concerns have forgotten their inner quality. They have been put 
into “a soulless, spiritually empty, mechanistic world” (ibid.: 20). 
  
Thus, to find an answer for coping with the “complex technical, commercial and 
traffic-ridden world” we became a part of, Steiner insists on connecting with our spirit, 
realizing “there is more to human life than what can be experienced outwardly”. He 
adds that investigation into the spiritual life is possible and accurate in the same way 
as scientific exploration and believes that only such an understanding can become 
“the foundation for a new, right relationship between people” (ibid.: 20-21). 
  
The author also believes that human beings, in order to "play" a vital role in society 
must develop this inner certainty that they are not merely "material entities", but that 
they have a soul, which permeates their entire being. The present and future life of 
humanity are dependent on us being convinced of this inner faculty and only those, 
who are certain, can assist in its proper unfolding (ibid.: 19). 
  
Educators undoubtedly represent a vital part of the making of our society. They are 
dealing with young human beings that are bearing the future of the whole civilization 
on their shoulders; therefore, the right mechanisms must be employed by these 
individuals. In addition to understanding the spiritual part of life itself, they must have 
an in-depth knowledge of human nature, especially the nature of the evolving human 
being (ibid.: 47). The principles of this knowledge are explained through 
anthroposophy, a philosophy of life, based on the "laws" of spiritual science, as 
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Steiner calls it. Therefore, anthroposophy forms the basis of the art of education, 
which in practice is employed by all Waldorf/Steiner schools around the world7. 
  
Steiner believes that the art of educating the young should be seen as a "healing". 
The educator has a responsibility to help the child bring out his or her inner traits and 
"show" him or her "the way into life" (ibid.: 53). Besides, Greenfield (2018:  284) 
supports this claim, when in her article she speaks about the children’s spirit: “they 
have arrived with a wairua that needs nurturing and caring for.” Besides, Steiner 
also believed that students should learn to “face one another and, above all, 
themselves in the right way” (Steiner 1995: 131). 
  
The following Nikola Tesla’s statement only proves the significance of what has 
been said so far regarding educators: 
  
Our first endeavors are purely instinctive prompting of an imagination vivid and 
undisciplined. As we grow older reason asserts itself, and we become more and more 
systematic and designing. Nevertheless, those early impulses, though not immediately 
productive, are of the greatest moment and may shape our very destinies. Indeed, I feel 
now that had I understood and cultivated instead of suppressing them, I would have 
added substantial value to my bequest to the world.  
 
Belohlavek and Wagner (2008: 85) 
  
Gidley (2007: 129-130) claims that an education that would promote the evolution of 
consciousness needs the following "themes" to thrive. "The significance of love in 
‘classroom' relationships - she accentuates that "love" should not be underestimated 
as a vital component of education and names influential educators, such as Palmer, 
Noddings and Zajonc, who wrote extensively on the topic. Another critical theme is 
bringing the imagination of the student to the foreground of education. Along with 
love and imagination, she enlists other essential components such as laughter, play, 
dancing and happiness. The last significant theme she mentions is the importance of 
                                                 
7
 In totality, according to the webpage www.freunde-waldorf.de, there are 1.092 Waldorf/Steiner 
schools in 64 countries around the world, as well as, 1.857 Waldorf preschools in more than 70 
countries. 
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human voice itself, namely how educators voice their presence. It is through the 
voice that a person evokes all kind of emotions and reactions in the other human 
being; thus this theme as well should not be overlooked. 
  
She adds that focusing on spirituality as opposed to religion in education is in the 
present times more appropriate, due to its "non-denominational, non-sectarian" and 
"integrated approach" and further recognizes and describes Steiner's approach as 
yet being "ahead of its time". (ibid.: 130-131) Moreover, she mentions several 
educationalists, such as de Souza, Glazer, Milojevic and Miller, etc. all in favour of 
joining spirituality with education (ibid.: 120). Finally, yet importantly, Gidley goes 
even further and quotes Miller (1999, in Gidley 2007: 5), who claims that education 
nowadays only benefits “capitalism, nationalism, and a reductionist worldview”. 
  
Greenfield (2018: 285) has done a thorough study on how early childhood teachers 
interpret spirituality and what spirituality in education means in practical terms. She 
concluded that the spirit of every child could thrive only in a "comfortable, playful 
nature-filled stress-free environment", which inspires children and where teachers are 
"compassionate". She adds that spirituality is encouraged through "conversations, 
free exploration, the arts, having a welcoming, collaborative environment and 
validating the potential of children" as well as "talking about empathy" and allowing 
them to develop and share their ideas (ibid.: 279; 286). She further cites Kimberly 
Crisp, who concludes, "the more our children are treated with deep care, the more 
they treat others with care and kindness. Love, care and kindness; this is spirituality 
in practise" (ibid.: 286). 
  
Finally, Woods et al. (1997: 38) clarify that the aim is "a shared view of our common 
humanity which, whilst giving due place to the need for skills and qualifications, puts 
the spiritual aspect of the person at the centre of educational concern and not a 
peripheral addition to the curriculum.“ 
  
To sum up the main idea, a shift from mentally oriented approach towards a more 
spiritually oriented one needs to be witnessed. The main focus should be 
encouraging loving relationships among teachers and students, including fostering 
children's imagination, introducing all forms of art in the curriculum, as well as 
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establishing a more joyful and stress-free environment an lastly, giving attention to 
the way one voices his or her speech should also assume a more considerable 
significance. 
 
4. Four Orientations of Education 
 
Ron Miller (2000b, as cited in Martin 2002: 17) distinguishes four orientations in 
education: transmission, transaction, transformation and self-direction. He explains 
how these four orientations differentiate among each other and states that the 
"transmission" orientation explains the world as "separate units", and therefore in 
accordance to this view the curriculum can be divided into different subjects, whereas 
the “transformation” or “holistic” educational orientation interprets the world as a 
whole and integrates the curriculum. The “transmission” orientation also transmits 
knowledge and societal values from the teacher to the student, who is absorbing new 
information and learning new skills. Miller (2000b, in Martin 2002: 17-18) disfavors 
the transmission orientation stating the following: 
 
[…] Indeed, any educator or parent may find certain situations in which the 
transmission of specific knowledge is an appropriate strategy, and some children do 
appear to learn better from direct, carefully planned instruction. However, most 
schooling in the modern age is heavily influenced by this understanding of education, 
to the point where it has become authoritarian and rigid. Today, government officials, 
along with leaders of corporations, foundations, universities, and other institutions, 
determine what all students "need" to know, and this becomes educational policy, 
expressed in standards, state-mandated textbooks, high stakes testing, and relentless 
control over teaching and learning.  
 
Miller (2000b, in Martin 2002: 17-18)  
 
In the "transaction" orientation the teacher is seen as a guide, and the students learn 
through trial and error and practical application, they are encouraged to ask 
questions and to think for themselves. 
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The "self-direction" requires students to direct their own learning; normally in schools 
that align with this educational orientation, there are no grading systems, the 
grouping of students by age, lesson plans nor teaching strategies. The alternative 
schools, connected to this orientation are the so-called "free schools" and 
unschooling (Martin 2002: 18). 
 
The philosophy behind the “transformation” orientation, which supports holistic 
education, claims that the world is “interactive and interdependent” and that human 
beings are perpetually evolving and growing. It believes that everything that exists 
comes from “a cosmic source” and favors experiential learning. Some examples of 
alternative schools that are based on this orientation or philosophy are Krishnamurti 
schools, Montessori and Steiner-Waldorf. Other thinkers that support this particular 
orientation are Ralph Waldo Emerson, Ken Wilber, Aldous Huxley (Martin 2002: 18). 
 
Forbes (1999, as cited in Martin 2002: 20) mentions other authors connected to 
holistic educational philosophy such as Rousseau, Pestalozzi, Froebel, Jung, 
Maslow, and Rogers and explains that they all believed that the educator’s mission is 
to facilitate learning and to support students to develop their own wisdom. 
 
While trying to answer the question of the real purpose of holistic education Forbes 
(1999: 20) introduces the word "Ultimacy", mentioned in previous writings by Paul 
Tilich. "Ultimacy" refers to the view of the process of self-actualization of the human 
being. Therefore holistic education suggests that the goal of each student is to 
become the best version of him or herself. 
  
Other examples of holistic schools or pedagogies not mentioned above are the 
Reggio Emilia approach, Amara-Berri approach, Forest-Schools, Inštitut Lila, Sri 
Aurobindo schools, Enki education and many others.  
  
Although different among each other, the philosophical alternatives such as the 
transformation, self-direction and transaction orientations all fundamentally diverge 
from the "transmission" philosophy that is present in mainstream schooling around 
the world. Their commonalities are that they do not focus their attention mainly on 
nurturing the mind or the rational part of the developing student, they are extremely 
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diverse and do not abide by the traditional mentality of mainstream education, which 
gives different students the same tasks and exams, believing they should all be 
treated equally. Moreover, the content or the subject matter becomes less important 
than how something is learned and relevant to a particular student (Martin 2002). 
 
Although there is no substantial evidence connecting Albert Einstein to the following 
quotation, it nevertheless artfully illustrates the downsides of "one model fits all" 
mentality prevalent in traditional education around the world:  
 
“Everybody is a genius. But if you judge a fish by its ability to climb a tree, it will live 
its whole life believing that it is stupid.” 
 
Ron Miller (1999, as cited in Martin 2002: 4-5) claims that many critics, philosophers 
and educationalists have in the past 200 years, since the beginning of public 
schooling, affirmed that education should involve more than just “molding” the 
students into “future workers” or “citizens”. The critics included Pestalozzi, Emerson, 
Dewey, Montessori, Steiner and others, all of whom believed education should be 
“the art of cultivating the moral, emotional, physical, psychological and spiritual 
dimensions of the developing child”. 
 
5. The Essence of Holistic Education   
  
Holistic education developed as a movement in the mid-1980s in North America. 
Forbes explains (2003, as cited in Mahmoudi 2012) that Holistic education is 
concerned with educating the whole child and seeing the child as a part of a bigger 
community, which extends to society and humanity as well as the environment and a 
larger spiritual wholeness. It is an "eclectic and inclusive" movement that abhors 
competitiveness and "standards and testing", which are rooted in consumerism, 
materialism and radical capitalism. Holistic education believes that the present 
economic and political system reduced education to the "training of individuals to 
compete and consume in the global marketplace" (Miller 2007: 178-179, as cited in 
Mahmoudi 2012). 
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Satish Kumar determines the fundamental difference of holistic education in 
comparison to the general idea of education that is prevalent today. He explains it 
through a metaphor, which depicts the child as a seed that needs the right nurturing 
in order to grow. The term "educare" comes from Latin, and it means "to bring out"; 
therefore the seed is already planted in the child, whereas the present view sees the 
child as an unwritten piece of paper that needs to be informed to develop 
(KadoorieFarmBotanicGarden 2012). 
 
Miller (2005) upholds that the modern worldview sees the person differently than the 
ancient civilizations, which regarded the human being as a whole person and did not 
separate the individual into independent parts as well as in isolation from the 
environment. Holistic education tries to overcome this disconnection and addresses 
all the different aspects of an individual, meaning the intellectual, physical, emotional, 
aesthetic, social and spiritual. Miller believes the defining or underlying characteristic 
of holistic education is precisely its spiritual component, which separates it from 
humanistic of progressive education. He articulates this dimension as “reawakening 
students to a sense of awe and wonder” and “deepening a sense of connection to the 
cosmos”.  
 
Miller further explains (2005, as cited in R. Miller 2000) that wholeness is to be 
understood broadly as a distinctive feature of holistic education. It is not only limited 
to the person as a whole but extends to the community - a person being a part of a 
larger whole - which means that it is not enough for it to nurture different components 
of the whole person, but also caring and relating openly and honestly to one another 
need to be integrated into education. The community then extends to society, which 
is formed by individual citizens. At this point, holistic education is in favor of "humane 
approaches" in the "social structure". Finally, holistic education is concerned with the 
planet. It advocates the interdependence between the individual, the community, the 
society and the planet and promotes sustainability. Finally yet importantly, there is 
spirituality that connects the individual and all the other mentioned layers to a greater 
whole - the cosmos. 
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Overall, holistic education wishes to balance all the different aspects of the individual 
as well as the individual with its environment that extends to the cosmos, the greatest 
whole of our existence.  
 
Lemkow (2005: 18) explains the fundamental theory behind holistic education - the 
systems theory, which opposes the reductionist8 theory, claiming that "a whole...is 
more than the sum of its parts, and therefore not reducible to its parts". Systems 
science believes that "holon" is an "entity that is both a whole and a part of a greater 
whole", which means that the whole universe is composed of patterns within 
patterns, which explains the interconnectedness of everyone and everything. 
Lemkow wisely concludes that without meaning to, science proves an ancient 
esoteric truth of connection and "unity of existence". 
 
Lemkow (2005: 21) believes that the separation and isolation of the individual in the 
society has created the existing stupidity of people and has resulted in 
"competitiveness, dishonesty, corruption" and so on. The appearance of the holistic 
education is, according to the author, a reaction to the direction our society and its 
institutions are heading. 
 
At the level of the curriculum, holistic education tends to integrate “analytic and 
intuitive thinking”. It connects “body and mind” and is concerned with “integrating 
subjects” as well as with cultivating intuition and cooperative learning. It supports 
inclusion in the classroom and tries to introduce approaches intended to incorporate 
different learning styles (Miller 2001, as cited in Miller 2005). 
 
Also, Mahmoudi (2012) upholds that the integration continues on the level of the 
"inner-self" and the "external world" of the students as well as to "emotion and 
reason". He further comments that holistic education is interested in "life experience" 
and not in fostering learning of the expected skills. 
 
                                                 
8  Reductionist theory believes that “the universe is a whole consisting of the sum of its parts" 
(Lemkow, 2005:18). 
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Lemkow (2005) affirms that the real transformation of our society lies within the 
individual, who needs to awaken to his or her "higher faculties" and names them 
"intuitive, aesthetic, unitive, spiritual", all of which form part of the holistic educational 
philosophy.  Without this awakening, and ultimately, without being aware of our 
fundamental unity, the transformation is not possible. The "expansion of 
consciousness" Lemkow is talking about, which includes self-transformation and 
awareness of unity, involves the experience of dissolution of boundaries between 
oneself and the rest of the world. With such an awareness of oneness, it is easy to 
imagine world peace, appreciation of human rights and earth's ecology. 
 
Finally, Lemkow poetically concludes her thoughts on holistic education explaining 
that our inclination towards holism in education "comes from an inner call...of 
something greater than ourselves. It arises in the transcendent realm to which 
wholeness points. It urges us to deepen our understanding, and intimates that we 
can become more than we presently are." 
 
Holistic education is an alternative to the mechanistic and narrow-minded 
mainstream education. With this philosophy of education, we can once again instill 
meaning and purpose into education through remembering the legacy of 
philosophers, shamans and saints that came before us. 
 
5.1. Holistic Education Schools 
 
While there are various schools with underlying transformation philosophy, the 
following chapter describes only three of them. These schools are called 
Krishnamurti, Montessori and Waldorf-Steiner. 
 
5.1.1. Montessori Schools 
 
The founder of the Montessori movement is Dr Maria Montessori, an Italian doctor, 
who studied the development of children. She established her theory and practice of 
education that is today implemented in Montessori schools all around the world. Ron 
Miller (1997, as cited in Martin 2002) explains that Montessori believed there is a 
natural or divine potential in every child to develop his or her own unique identity and 
21 
 
that the task of educators is to provide the circumstances and the environment in 
which this natural potential can flourish. The child thus forms and develops his or her 
"physical, mental, and spiritual qualities", and with the right nurturing through time 
forms an independent "adult identity". 
 
There exist Montessori infant and toddler programs, preschools, kindergartens, 
elementary schools, and middle and high schools. The classrooms are divided by 
different age groups from 0-3, 3-6, 6-9, 9-12 and 6-12. The strong point of the 
Montessori method is the educational programs for small children. The main 
characteristics of this education are mixed age classrooms; students' choice of 
activities that are prescribed within a set of options; inductive learning; specialized 
natural learning materials; guidance of educators that are experienced in helping the 
child unfold his or her individual characteristics, talents and abilities. Families are 
encouraged to play a role in the school community and to be integrated into the 
child's education. 
(Montessori education, 2019) 
 
Montessori believed that interaction with the environment is an important quality for 
human development and that our development unfolds naturally and optimally 
through this interaction. A precondition for the optimal growth is the freedom of 
choice of the activities that interest the child at any given moment within a limited 
range of options in an environment that has been carefully prepared for a particular 
age group. 
According to Martin (2002), the activities in Montessori classrooms are designed to 
encourage the development of "physical, intellectual, creative and social 
independence". 
 
5.1.2. Waldorf (or Steiner) Schools 
 
Waldorf schools are based on the "anthroposophical" philosophy of life coined by 
Rudolf Steiner in the early 20th century. This educational approach is one of the 
largest international independent school movements and is an alternative to 
mainstream educational practices. It cultivates and integrates students' intellectual, 
artistic, emotional, and practical skills through different subjects. These skills are 
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fostered through the so-called "thinking", "feeling", and "willing" activities present in 
the Waldorf curriculum (also named: "head", "heart" and "hands"). An important 
feature of Steiner pedagogy is encouraging the child's imagination and creativity 
through arts and crafts, eurhythmy (a specific type of movement or dance), 
gardening, singing, playing different instruments, drama etc. Other distinct qualities of 
Waldorf curriculum are the learning of two foreign languages, which are encouraged 
from an early age, rituals, social skills, religious education, and science through 
observation, art and imagination. The use of storytelling is seen as important 
because it is believed that fairy tales, myths, and legends transmit “archetypal 
images” and “moral messages” in a way that profoundly speaks to the child’s 
consciousness by using human voice alone (Easton 1997, as cited in Stehlik 2008: 
236). 
Quantitative assessment is not seen as helpful, and standardized testing is 
integrated only where it is required for pupils to enter post-secondary education. 
Teachers have greater autonomy in comparison to mainstream schools. 
Steiner's education separates three distinct developmental stages or spiritual cycles 
of the growing child, where educators use different strategies. It is crucial to 
understand how to treat a child at a particular stage in this process. There is no 
teacher hierarchy, and all teachers are required to invest their effort in the school 
leadership (Woods et al., 2005). 
 
Rawson and Richter (2000, qtd. in Mitchell 2006: 37) report that "Waldorf education 
encourages a balanced development toward physical, behavioral, emotional, 
cognitive, social, and spiritual maturation." It is believed that the students are 
encouraged to think critically and creatively and to be prepared for independent adult 
life once they leave school. As well, supportive and positive relationships are vital. 
The role of the teacher is to assist the soul and spiritual growth of each pupil, which is 
the reason why one teacher is required to "lead" the same class for an extended 
period. Activities in the curriculum are designed to foster the development of the 
child's soul and not primarily the skills for future utility in the workforce. The family of 
the pupil is encouraged to enter the schools' community and be present throughout 
the child's development (Woods et al., 2005). 
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The same as in the Montessori approach, children are conceived as human beings 
with a seed of potential already laid within them. Educators and parents must provide 
the right environment and nourishment for the seed to grow and transform naturally. 
 
Lastly, Steiner's pedagogy affirms the existence of the child's body, soul and spirit. 
The body is seen as a material entity defined by heredity and biology, or in other 
words; it is the sum of the genes that the child inherits from his or her parents. The 
spirit represents a cosmic entity that is in Steiner words, bound by reincarnation and 
karma. The soul is the manifestation of the body and the spirit in one; therefore it is 
supposed to represent the physical self and the higher self of an individual, forming 
his or her identity or psyche (Steiner, 1981 and 1984, as cited in Stehlik 2008).  
 
5.1.3. Krishnamurti Schools   
 
Krishnamurti believes “the purpose of education is not to produce mere scholars, 
technicians and job hunters, but integrated men and women who are free of fear; for 
only between such human beings can there be enduring peace” (J. Krishnamurti 
Online, 2014). 
 
As reported by John P. Miller (2000), Krishnamurti's educational ideology supported 
the following beliefs. Both the developing child and the educator should be aware of 
their own cultural and psychological conditioning, and try to free themselves of 
limiting beliefs. Therefore, self-awareness or self-knowledge is an essential feature of 
Krishnamurti educational principles. Another thing educators must free themselves 
of, according to Krishnamurti, is being too rigid, because of following certain dogmas 
or ideologies. Krishnamurti (1953, qtd. in Miller 2000) believes that "wisdom comes 
from the abnegation of self" therefore, he ardently rejected competition and greed, 
which both encourage the importance of the "self". He believed that wisdom 
spontaneously appears through love and compassion, and also that love and 
intelligence should be closely related. Krishnamurti (1953, qtd. in Miller 2000) wrote: 
"to understand our responsibility, there must be love in our hearts, not mere learning 
and knowledge." He considered conformity and competition as obstacles for the 
development of children, as well as standards and testing. Miller believes that the 
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pathological emphasis on comparing test scores between students is a great 
hindrance to the learning process and a "deadening technique". Testing only breeds 
fear, which is becoming the norm, and risk-taking, which is a crucial element of 
learning, is hardly present. An essential element of Krishnamurti's educational 
philosophy is also respect and affection in the school environment. Mutual respect 
between teacher and student unfolds in situations where fear is non-existent. As 
stated by Krishnamurti (1953: 7-8): 
 
The right kind of education must take into consideration this question of fear because 
fear warps our whole outlook on life. To be without fear is the beginning of wisdom, and 
only the right kind of education can bring about the freedom from fear in which alone 
there is deep and creative intelligence. 
Krishnamurti (1953: 7-8) 
 
To be able to respond to the students' needs, schools and classes should be small. A 
requirement of Krishnamurti's education is devoted teachers, who genuinely care 
about their students. Besides, they should not be overwhelmed with work and should 
be assisted, whenever they have personal problems. Moreover, a group of teachers 
along with "a student council" should work together to reach a common agreement 
on various decision-making concerning life at school. Krishnamurti's educational 
philosophy also advocated for the vulnerability, spontaneity and openness of the 
teacher, which means that they should be able to intuitively sense when to share 
personal stories with their students during the so-called teachable moments, which 
makes the students see them as real "human beings" (Miller, 2000: 13).  
 
Krishnamurti schools are mostly present in India, but also in other countries around 
the world. Since Krishnamurti himself has not provided any preset curriculum as 
guidance for educators, the schools differ one from another in prescribed subjects, 
methods and approaches. Some schools have a more spiritual focus, others a more 
academic or psychological one, yet all of them have small class sizes and aim at 
integrating the academic learning with other features of holistic education and 
Krishnamurti's educational philosophy (ibid.; Martin, 2002).  
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6. Policies that promote Spirituality and Socio-Emotional 
Learning 
 
In this chapter legislation, policies and agendas are presented that encourage the 
spiritual domain in education and Socio-Emotional Learning.  
 
Fostering spirituality is present in the Slovene Basic School Act article 2 (Aims of 
education)9, which states that “the aims of basic school education are: …fostering of 
a coherent physical, cognitive, emotional, moral, spiritual and social development of 
the individual... ”.  
 
In addition, the UK Education Act (2002) under section 78 states:  
The curriculum for a maintained school or maintained nursery school satisfies the 
requirements of this section if it is a balanced and broadly based curriculum which— 
(a)promotes the spiritual, moral, cultural, mental and physical development of pupils at 
the school and of society, and 
(b)prepares pupils at the school for the opportunities, responsibilities and experiences 
of later life (Education Act, 2002)10. 
 
In Australia the Melbourne Declaration on Educational Goals for Young Australians 
(2008) requires schools to “play a vital role in promoting the intellectual, physical, 
social, emotional, moral, spiritual and aesthetic development and wellbeing of young 
Australians... ” (Melbourne Declaration on Educational Goals for Young Australians, 
2008)11. 
Lastly, New Zealand Education Review Office issued a resource for schools titled 
Wellbeing for Success, which states that “...[t]he ethical responsibility of teachers, 
leaders and trustees is to consider, promote, balance and respond to all aspects of 
the student, including their physical, social, emotional, academic and spiritual needs” 
(Wellbeing for Success, 2016)12. 
 
                                                 
9
 Zakon o osnovni šoli (Zosn), 2. Člen (cilji izobraževanja). 
10
 http://www.legislation.gov.uk/ukpga/2002/32/section/78 
11
http://www.curriculum.edu.au/verve/_resources/National_Declaration_on_the_Educational_Goals_for
_Young_Australians.pdf 
12
 https://www.ero.govt.nz/assets/Uploads/Wellbeing-resource-WEB.pdf 
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On top of national educational policies around the world, which define that spirituality 
should be nurtured in students, UNESCO launched a new educational agenda that 
needs to be implemented by 2030. 
 
The so-called Global Education 2030 Agenda for Sustainable Development Goal 4 
(SDG) among other targets focuses on Global Citizenship Education (GCED) and 
Education for Sustainable Development (ESD).  
 
The official UNESCO webpage states that the 4.7 target (GCED and ESD) 
requirements are: 
By 2030, ensure that all learners acquire the knowledge and skills needed to promote 
sustainable development, including, among others, through education for sustainable 
development and sustainable lifestyles, human rights, gender equality, promotion of a 
culture of peace and non-violence, global citizenship and appreciation of cultural 
diversity and culture's contribution to sustainable development.  
(Unesco.org, 2019) 
In order to implement the mentioned requirements not only the mind needs nurturing 
with the focus on attaining new knowledge but also the socio-emotional learning 
needs to find its due place.  
The UNESCO Mahatma Gandhi Institute of Education for Peace and Sustainable 
Development (MGIEP) is UNESCO’s research Institute that focuses on previously 
mentioned agenda and target 4.7 towards education for building peaceful and 
sustainable societies across the world through programmes that among other things 
aim at implementing Socio-Emotional Learning (SEL) in education systems 
(Mgiep.unesco.org, n.d.). 
 
SEL contributes to positive behavioural change, which is a precondition for achieving 
greater social cohesion and respect for peace, cultural diversity and human rights 
(NISSEM, 2018: 5). 
 
The MGIEP Institute explains that the official SDG document in connection to 4.7 
targets, challenges the society to re-establish the purpose of education and to 
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change the basic ingrained concepts of the present educational system 
(Mgiep.unesco.org, n.d.). 
 
The outcome document of APMED III, the Regional Recommendation for Action on 
SDG4.7, affirms: “the target is concerned not only with the acquisition of the subject 
knowledge related to these core elements but also, more importantly, with the 
acquisition of competencies and the development of the social and emotional skills to 
apply this knowledge…” (Bankok.unesco.org, 2017). 
 
MGIEP found that competence such as critical thinking, creative thinking, problem-
solving, empathy and collaboration are implemented in education policy and the 
curricula of core subjects in most countries across Asia and aims to find ways of 
implementing this theory into classroom practice by examining approaches to 
cultivating intellectual and emotional intelligence in a holistic way (Mgiep.unesco.org, 
n.d.). 
 
In 2018 Dirk Van Damme, Head of division in the Directorate for Education and Skills 
at the Organisation for Economic Co-operation and Development (OECD)13 stressed 
why SEL should be equally included as cognitive skills in the 21st Century education. 
He believes that "a rapidly changing world and growing automation in the work place" 
needs more than the acquisition of technical and academic skills. Other skills such as 
"understanding and managing one's emotions, working easily with others, and the 
ability to demonstrate empathy" are as well paramount. These skills are considered 
beneficial not only for the well-being of an individual but also contribute to "a 
sustainable and well-functioning society". In order to help advance this component of 
Education OECD has launched a study on socio-emotional skills of school-aged 
children. The study draws on an acknowledged scheme in the field of social and 
emotional skills - the Big Five model (Social and emotional skills, 2018). 
 
 
 
 
                                                 
13
  The mission of OECD is to promote policies that will improve the economic and social well-being of 
people around the world. 
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 OECD Study on Social and Emotional Skills 
 
Figure 1  The Big-Five Model (Directorate for Education and Skills, n.d., 6) 
 
 
The SDG declares that target 4.7 themes and SEL are especially "well-suited to 
language, social studies, and science subjects…". Despite this, the NISSEM 
document declares that many educational specialists may not be familiar with 
"sustainability issues, including Target 4.7 themes, or of SEL" as the foundation for 
"behaviour change". It continues to maintain that "textbooks in core assessed 
subjects can and should include narrative and pedagogical support for values and 
attitude formation related to Target 4.7 themes" (NISSEM, 2018). 
 
7. Humanistic and Holistic Affective Teaching Approaches 
 
The socio-economical and political affairs in the world today are full of conflicts and 
disappointing events that form part of our daily lives, and this proves we need more 
than just subject matter being taught in our schools. "It is evident we are in need of 
education for living" (Moskowitz 1978: 9). 
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Moskowitz (ibid.) explains that educational institutions must put into practice what is 
being put on paper and foster the positive growth of students; otherwise, the growing 
dilemmas in education and society will only intensify with time. 
  
What we are subconsciously forgetting when we make content and cognitive learning 
the cornerstone of education, is that human beings are social beings and we are in 
desperate need of respect, dignity, belongingness and love that only other human 
beings can give us through communication, acceptance and caring. The true mission 
of any human argued by many renowned psychologists is to become self-actualized, 
and in the eyes of many experts, education is one of the most important means to 
achieve this purpose. According to Moskowitz (1978:12), questions such as "who I 
am" and "how can I get in touch with my true self" are all the most basic and central 
questions each person comes across. Good teachers that are capable of teaching in 
a humane way can help their pupils answer those questions or at least help them 
understand some parts of themselves. Humanistic14 teaching, as well as holistic 
educational approaches, take into consideration the students' perception of 
themselves because what a person believes about himself or herself is crucial for his 
or her growth and development. We learn this self-concept from the way important 
people in our lives treat us, and these important people are more often than not, 
besides parents or other caretakers, school teachers. 
 
Humanistic and holistic education recognize students’ feelings, memories, hopes, 
aspirations, beliefs, values, fantasies and needs; they abhor emotion- and value-free 
climates, where information is the only counterpart of education. Humanistic teaching 
shares a lot in common with holistic education, especially the focus on the well being 
of the learner and the promotion of positive classroom relationships. In addition, 
holistic education adds the component of spirit and an integration of the self and the 
environment. 
 
In many schools around the world, we are witnessing teachers, who are passing on 
their subject and teaching facts. They have no or little interest in students, and they 
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demand from them to know and understand their explanations and are able to 
duplicate them. They are experts in delivering information to pupils. What this 
practical part of the research focuses on is precisely the opposite. It is a way of 
teaching that assists in promoting good relationships in the classroom, motivates 
students to express themselves and their values and finally yet importantly helps 
build self-esteem in students. Moskowitz believes that "through the process of giving 
and receiving information about ourselves, warmth and closeness develop as we 
truly get to know one another. Building trusting relationships and sharing oneself with 
others are fundamental requirements for sound mental health." Moreover, it makes 
learning fun and interesting for the student as well as the teacher and it helps 
students learn a foreign language more easily because research shows that with time 
students become more comfortable with this teaching technique, they open up and 
want to communicate. "The opportunity to share their unique views and feelings 
makes them feel to do so" (Moskowitz 1978: 4). 
 
Moskowitz argues that “[e]ducation which is not responsive to the obvious strains on 
youth and society and does not provide saner, more wholesome approaches to living 
is archaic, derelict, and just plain wrong” (Moskowitz 1978: 8). 
 
Johann Heinrich Pestalozzi (1746-1827), a well-known Swiss educationalist, whose 
ideas of education influenced the transformational orientation of education along with 
the holistic educational movement, had a similar outlook on education as Moskowitz. 
Leaning on the division of the psyche into thought, feeling and action originating from 
ancient Greece or maybe even further back, he formed his metaphoric division of 
head, heart and hand (Brühlmeier, 2010). 
 
By "head"15 all mental or intellectual faculties are understood; by "heart" he meant the 
affective domain of the human being and its moral faculties, which among others 
incorporate the feelings of love, trust, gratitude and faith as well as the ability to 
perceive beauty and goodness. By "hand"16 he had in mind our manual or physical 
faculties which enable us to produce and incorporate our physical body, strength and 
                                                 
15
  In some literature also the term “cognitive” is used. 
16
  In some literature also the terms “practical” and “psychomotor” are used. 
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will. One must not forget that all the three faculties are interrelated and cannot exist in 
isolation, for example, one cannot produce a painting without employing his or her 
mental faculties and most often than not his or her affective faculties. Nonetheless, 
some activities are predominantly more intellectual, physical or affective. Certainly, all 
three faculties are important for education and need to be harmonically incorporated 
into practical classroom work, yet Pestalozzi believed the affective domain is more 
important than the other two. He was convinced that only the effective domain or the 
heart faculty can assist in the transformation of humanity. Pestalozzi believed the 
faculties of head and hands need to be developed as much as possible but are only 
valuable inasmuch as our heart guides them. Thus, however intellectually or 
physically competent a person is, only if he fuses his or her actions with love and 
some moral compass they are truly valuable for society (Brühlmeier, 2010). 
Of a similar mindset as Pestalozzi and Moskowitz, along with other great thinkers, 
was Dalai Lama. He believed that “when educating the minds of our youth, we must 
not forget to educate their hearts”. 
 
Following the theoretical introduction of humanistic and holistic educational 
approaches regarding the students’ affective domain, I am going to explain how the 
affect connects to ELT and describe the fears and problems of affective teaching. 
Further on, I explain how to go about affective teaching and finally present 9 activities 
to be implemented in the English language classroom, which decisively build the 
students’ affective qualities (i.e. the “heart” faculties).   
 
7.1. Affect in ELT 
 
Thus far the thesis explains the importance of the spiritual dimension in education. 
Through exploring this domain, holistic educational paradigms seem to embody 
precisely what needs to be addressed in education if spirituality is to be taken 
seriously, besides the obvious focus on the cognitive learning. SEL and the “heart” 
faculties in the curriculum can be introduced through humanistic or holistic education 
and can be fulfilled through all school subjects. Foreign and second language 
learning especially, have the potential to incorporate the spiritual domain through 
focusing on the affective teaching approaches.  
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Since the 1960s, as Tudor puts it (1996), language professionals were trying to 
distance themselves from traditional language teaching practice and were 
experimenting new ways to go about language teaching. Their central aim was to be 
more responsive to the needs of the learner and to make the learner more involved in 
their learning practices. Consequently, the term learner-centredness was coined. It 
grew on the belief that language teaching will be more effective if the structures of 
teaching are based on the needs, characteristics and expectations of learners and if 
they are playing an active role in shaping their learning programme and the teachers 
in implementing the students’ feedback in their teaching. In general, there are many 
teachers who are enthusiastic about this trend in teaching as well as many others, 
who are sceptical and distrusting. Many formative trends in language teaching paved 
the way for the term learner-centredness to establish. Such trends include humanistic 
language teaching and communicative language teaching (CLT), both recognising 
the importance of basing content of language study on communicative agendas. The 
former focuses more on affective communication, whereas the latter focuses on the 
functional needs of the learner. CLT emerged as a reaction to structuralism and to 
methods such as the audiolingual which were not successful in teaching learners to 
communicate. These as well as many other approaches to language teaching have a 
common thread, they focus on the learner with respect to the selection of learning 
content or to the way in which the learning process is structured – or to both. 
 
Arnold and Brown (1999) note that In the late 1970s and 1980s many representatives 
of Humanistic Language Teaching such as Stevick, Rinvolucri, Moskowitz, and 
Galyean as well as many others, introduced the affective dimension in the foreign 
language class. It is crucial to note that humanistic language teaching does not 
eliminate other activities already effectively going on in the language classroom, but 
adds another dimension to enrich the language learning.   
 
Humanistic learner-cantered models focus on the learners’ experience and avoid the 
“narrower field of non-learner related linguistic corpora” (Nunan 1988 and Tudor 
1997, as cited in Arnold 1999: 6). Arnold and Brown report that theoretical linguistics 
stressed the importance of language in language teaching and “occupied space that 
might more appropriately be given to insights from the field of education” (Arnold and 
Brown 1999: 6).  
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Williams and Burden argue (1997, as cited in Arnold 1999: 7) that the field of 
psychology contributed important insights to language teaching and believe 
educational psychology connects in many ways with humanistic language teaching. 
They believe that language teaching needs to go beyond simple language instruction 
and incorporate meaningful learning experience, which is “relevant to the individual” 
and helps him or her grow as a “whole person”. They also suggest ELT needs to 
include a “moral purpose” with a “sense of values”.  
 
Moreover, students are rarely as exposed to their own fears, ideas and attitudes as 
much as in the foreign language class, where they are expected to communicate. 
Arnold and Brown believe “[t]here is a great deal of vulnerability involved in trying to 
express oneself before others in a shaky linguistic vehicle” (ibid.: 9). 
 
It has also been noted that language learners in general achieve different levels of 
linguistic competence, however research has not yet concluded why some learners 
learn better than others. Stevick believes that “success depends…on what goes on 
inside and between the people in the classroom” (1980, as cited in Arnold 1999: 26). 
Veronica de Andres agrees with Stevick. She writes that the difference between 
children, who can easily learn a second language and others, who have difficulties in 
even “utter(ing) a word” lies in their self-esteem. She believes self-esteem plays an 
important role in language learning, therefore there is an important connection 
between classroom relationships and atmosphere, self-esteem and language 
performance (Arnold 1999). This understanding is crucial for language teachers, as 
success in language learning is linked to how the students perceive the classroom 
environment, which can represent “a place where their weaknesses will be revealed 
or…a space for growth and development” (ibid.: 89). Moreover, Stern added that 
““the affective component contributes at least as much and often more to language 
learning than the cognitive skills…” (1983, in Arnold 1999: 26).  
 
Humanistic and holistic language teaching provides positive learning environments in 
which the acquisition of the second language is inescapable. Arnold and Brown 
uphold that encouraging affective language teaching leads to “a more holistic 
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development of our students as individuals and as responsible participants in a 
healthy society” (ibid.: 24). 
 
In the following chapters, everything that has been said thus far concerning holistic 
and humanistic education is going to find its due place in more hands-on, practical 
terms. Firstly, the fears of implementing the affective teaching methods are explained 
along with some practical guidance for educators. Finally, nine affective teaching 
activities are described. 
7.2. Fears and Problems of Affective Teaching Approaches 
 
Moskowitz (1978:19-20) suggests that while adopting affective techniques some 
foreign language teachers fear that they will have to take on the role of psychologists, 
however, whether they admit it or not, the teacher may unintentionally already be in 
this role. We all have the power to make somebody feel better or worse about 
themselves, but teachers have a greater power to change someone's well-being 
because they can influence their students with every word they say and assist them 
to discover their strengths and their weaknesses. The teacher is one of the central 
figures in numerous situations, in which he or she can help the learners to realize and 
accept themselves, and needs to be aware of it. Another fear some teachers have is 
that they might do some unintentional damage to students if they dwell on some 
issues that they are not competent to steer since emotions and feelings are not areas 
that are usually touched in a school environment. However, according to Moskowitz, 
who based her findings on the realizations of teachers that are using humanistic 
approaches, that never seems to be the problem. If a teacher is going to abuse or 
misuse his role, he is going to do it whether or not he is using humanistic techniques. 
Another problem when it comes to introducing humanistic techniques in schools is 
that they are not being encouraged. Thus, affective activities are not being combined 
with the subject matter, and this is one of the reasons why students do not find a 
school as an essential part of their lives or as a place where they could grow and feel 
they are making a difference. On the contrary, holistic and humanistic education 
involves learning to be better, more humane. Educators need to be aware that social-
emotional growth of human beings does not just happen on its own, it unfolds in 
proper circumstances, and school environment should be a place where students 
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could learn empathy, how to share and accept each other. It is not only the language 
we should be aiming to teach but also emotional intelligence. 
 
7.3. How to go about Affective Teaching 
  
By understanding the theory behind affective teaching, we slowly come to some 
practical guidelines that are helpful for teachers, who are or would like to introduce 
such activities in their classroom. 
  
An effortless and easy activity that any teacher can introduce in his or her class is 
asking the question "how are you" and waiting for the student to answer. He or she 
will usually answer "I am fine"; however, it is vital to give feedback to students, teach 
them a broad array of possibilities of feeling vocabulary to choose from and then ask 
them the same question again. They should be able to answer how they truly feel at 
a given moment in time. Practising these techniques takes time; however, students 
most surely adapt to them and consequently feel more prepared and open to share. 
Another example that could be useful around Christmas, or any other holiday where 
presents are given and received, would be asking them about the gift they would like 
to receive and by doing this the students share their wishes and become more 
involved in the classroom dynamics. 
  
Why is it important to share? Moskowitz (1978:28-39) points out that people tend to 
feel indifferent, neutral or mistrustful if they do not understand or know the other 
person. By sharing people get familiar with others and start overcoming gaps that 
exist among them. First of all, teachers need to be aware that at the beginning of 
working with affective activities students might not feel comfortable with sharing their 
feelings, thoughts and ideas. It is essential for teachers not to pressure them and to 
allow them enough time to get familiar with activities, other students and the general 
atmosphere that the teacher is trying to introduce in his or her classroom. Students 
might feel overwhelmed at first and might not know how to use the target language in 
order to get across their message. They need to be encouraged by the teacher to try 
to use as much target language as they can, and they should be allowed to switch 
back to their mother tongue when the going gets harder. They should also have the 
right to pass a question if they do not feel like sharing or they cannot come up with 
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the answer. They should, however, try their best at answering in the target language. 
The students should know that the teacher is there to help them get their answer 
across to others without feeling ashamed for asking for help. Mutual respect and 
acceptance is the key in dealing with students, who are getting used to learning a 
foreign language through affective teaching approach. It might also be better for 
teachers to choose low-risk exercises at first if they do not feel competent enough to 
handle sensitive topics and answers that might come up. 
 
Error correction in humanistic exercises should be very sparse. The teacher could 
prepare some structured sets of answers to help the beginner level students, but he 
or she should not give answers to them. The importance lies in their readiness to 
communicate, and as they communicate they will get better, so the teacher should 
avoid over-correcting the students. The teacher must also warn the students to listen 
to one another and not to talk while their classmates are talking. Moreover, there 
should be no teasing and laughing and making fun of others while they are sharing. 
This rule is fundamental, and students must follow it. Another indispensable element 
of humanistic teaching is getting the students' written feedback after they have 
completed the exercises. The teacher should know how the students felt while they 
were immersed in an activity and what their reactions were in order to understand if 
they are making progress and whether a change in the exercise is needed. He or she 
could also share some thoughts from the feedback publicly. Students need to know 
they are being taken seriously and that the teacher appreciates their input, and is 
willing to act on it. They should also be familiar with the purpose of an activity and 
receive a proper introduction to each activity they are immersed in. The best 
interaction and results in working with these exercises are possible if students work in 
small groups, not more than seven people in each group. It will allow also quieter 
students a chance to express themselves. Students should form different groups 
constantly in order that every student gets a chance to collaborate with many 
classmates. Thus, teachers should use different techniques to regroup students. 
 
7.4. Nine Affective Teaching Activities 
 
In this chapter nine affective teaching activities are presented, which can be used by 
teachers in their English classroom. I was immersed in some of these activities as a 
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participant of the Holistic Education Method in Youth Work training in March 2019. 
Therefore, they have been chosen based on personal experience and affinity. The 
activities I participated in range from no. 1 to no. 6. The last three activities have 
been chosen from the book Caring and Sharing in the Foreign Language Class by 
Gertrude Moskowitz. I encourage educators who would like to implement such 
activities in their classroom to use Moskowitz's book. It has numerous examples of 
excellent activities that encourage positive learning environments and promote the 
"heart" faculties of learners. The following activities are only examples and can be 
modified by the teachers as they see fit. The majority of the activities can be 
incorporated into the content that is being worked on in class. For example, the first 
activity called "Speed Dating" could be adapted to suit different contents. The 
questions could relate only to a particular story being read in class, or to different 
topics such as "foreign travel", "health", "food", etc. Therefore, the teacher is advised 
to use a bit of creativity and imagination while working with the prescribed 
coursebook. 
 
7.4.1. SPEED DATING 
 
Purpose: Getting to know other classmates; sharing with others; building trust and 
relationships 
Linguistic: Practice asking questions, practice to quickly express one's thoughts and 
ideas in the English language in free conversation. 
Levels: intermediate - advanced 
Size of group: In pairs 
Time: 45 min 
Materials needed: Handout with questions, and paper and pen 
Procedure: 
The teacher divides the class into two groups and instructs the students to draw a 
clock face on a piece of paper and arrange the dates with other students in the group 
at each 'hour' (from noon to midnight) writing their names next to the hour. The 
teacher calls a 'time', and the student meets his or her 'date' to discuss the questions 
written on the board or handout. The time to ask and answer the questions is limited 
(2-3 minutes). Examples of questions: 
1. If you were an animal, which one would you be and why? 
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2. Who is your favourite actor or actress, why? In which movie does he/she play? 
3. Where did you go for your last vacations, how was it? 
4. Describe me one member of your family (appearance and personality). 
5. Have you ever had a pet? What was it like, what was its’ name? 
6. If you found a golden fish, which could fulfill your three wishes, what would you 
wish for? 
7. Which book would you recommend me to read and what has it taught you? 
8. If you could live in another country, where would you live; what is so special 
about that place? 
This activity can be adapted depending on the size of the class more questions and 
"date times" can be given. With advanced students, the activity could be made more 
difficult if there were no set questions given in advance, and students would need to 
come up with their own on the spot. 
 
7.4.2. SLOW DATING  
 
Purpose: Getting to know the other person on a deeper level and sharing oneself to 
another. This activity builds open and honest relationships among students and 
promotes friendship 
Linguistic: Practicing free conversation 
Levels: intermediate - advanced 
Size of group: In pairs 
Time: allow plenty of time (min. 45 minutes) 
Materials needed: Written questions 
Procedure: The teacher instructs students to form pairs with other students whom 
they know the least. The students get into pairs and ask each other the following 
questions:  
1. What is the earliest memory you have?  
2. What was/is your favourite game to play (alone or with others)?  
3. If you had to choose one, what would it be? Forest | Mountain | Ocean | Desert | 
River. Why? 
4. Who stands out as a memorable teacher in your life (not necessarily from school)? 
5. Where else have you found education (outside of school)?  
6. What was your experience of your education so far? Was there anything missing?  
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7. What long term effect has your education had on you?  
8. How has life been your teacher?   
As the students talk freely with each other, they will probably diverge from the 
questions and continue talking about other events or occurrences in their life. This is 
precisely what this activity is encouraging. A genuine interest in the other person 
should develop. The questions are only there as a blueprint. 
(Extension: One pair of students could join a second pair and introduce his or her 
partner to another pair.)  
Variable: Questions can be modified according to the content currently worked on in 
class. Place permitting, this activity could be done outside the classroom in a garden 
or somewhere else, where students could feel a sense of privacy.  
 
7.4.3. 'ANYBODY WHO…' 
 
Purpose: Getting to know one another, having fun, relating to others 
Linguistic: Practicing asking questions on the spot and thinking fast in the foreign 
language 
Levels: Beginner - advanced 
Size of groups: whole class 
Time: 10 - 15 min. 
Materials needed: none 
Procedure: 
The teacher tells the students to put chairs in a circle and makes sure there is one 
fewer chair than people. A person stands in the centre and issues an invitation: 
"Anybody who has a brother….". Then anyone for whom that applies jumps up and 
races to another chair. If it applies to you, you have to move, and you cannot merely 
move to the chair next door. Whoever fails to get a chair ends up in the centre and 
must pose a new invitation. The invitations can start light and can grow in intensity so 
that the group reveal more about themselves. 
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7.4.4  'WALK IN' PIZZA EXERCISE  
 
Purpose: receiving feedback; students share their thoughts and feelings; 
understanding one another; promoting empathy and appreciation of each others’ 
differences in opinion 
Linguistic: expressing ideas, opinions freely 
Levels: intermediate - advanced 
Size of groups: whole class 
Time: 10 - 20 min. 
Materials needed: none 
Procedure: 
The teacher tells students to form a large circle and while he or she asks different 
questions students walk in towards the centre of the circle – if the answer applies 
strongly, participants walk in to near the centre of the circle, and if it applies less 
strongly, they stay near the periphery. Example: "How many of you feel that as a 
class we need to work more on our English conversation skills?" or relating to a story 
read in class: "How many of you feel you could personally relate to the story?" The 
teacher looks at the configuration and asks further questions involving individual 
students. The questions used refer to the course content or experiences of 
education/learning. 
Further examples:  
How strongly do you agree with the idea that we are going too fast with our learning? 
Would you like to spend more time focusing on your reading skills? 
Do you ever feel left out at some activities in class? 
Would you like the story we read yesterday to have a different ending? 
 
7.4.5 AWAKENING THE EDUCATOR IN YOU 
 
Purpose: Learning from one another, connecting and building self-esteem and 
appreciation of the other person 
Linguistic: Free communication, giving orders and instructions 
Levels: Intermediate-advanced 
Size of groups: In pairs and all class 
Time: 25-45 min. 
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Materials needed: none or depending on the students (pen, paper) 
Procedure: 
Students form pairs and decide what to teach the other person. Each student has 
only 5 or 10 minutes to teach the other student something he or she knows. 
Examples of what to teach: songs, dances, words in another language, whistling, 
craft, movements, clapping games, poetry, etc. The other person tries to remember 
what he or she has been taught. The roles are reversed after a set time. In the end, 
the activity is shared in front of the other classmates as each of them shows what he 
or she has learned in such short notice. It is an enjoyable and inspiring activity, 
mainly because no one can tell, what other classmates are capable of before it is 
shared. It inspires a great appreciation for one another, and students start to feel 
differently towards some students they maybe had not given that much attention 
before. It can also invoke very positive feelings in the teacher when he or she sees 
how talented and knowledgeable students are. 
 
7.4.6.  BLIND LEADING 
 
Purpose: Building trust and empathy among students 
Linguistic: Practicing giving directions; practicing different vocabulary depending on 
where the leading takes place (nature/building) 
Levels: Beginner - advanced 
Size of groups: In pairs 
Time: 10 - 25 min. 
Materials needed: blindfold 
Procedure: Space permitting, go outside into a garden or woodland. The teacher 
tells the students to form pairs. It is best if the pairs are formed between students 
who usually do not interact that much to allow them to develop trust and share. One 
person is blindfolded, and the other is leading him or her by the hand and takes him 
or her on experience. The blindfolded person is given direction and instructions on 
what objects or plants are around and is discovering with all the senses except sight. 
After a set time the students swap roles. Participants need to be very careful not to 
abuse the trust placed in them by their partners. This activity can be much fun and is 
excellent for taking a break from long hours spent sitting. 
 
42 
 
7.4.7. THE LAST GOODBYE 
 
Purpose: Encouraging students to express positive thoughts and feelings yet 
unexpressed; Providing warmth at a time when good feelings mixed with some 
sadness might be felt 
Linguistic: To practice first and second person singular; to practice adjectives and 
feeling vocabulary 
Levels: All levels 
Size of Groups: Total class 
Time: 15 - 45 min. 
Materials needed: none or pen and paper 
Procedure: This exercise is intended for the last class meeting of the year. It is a 
sentimental one and can be used as the last activity for the last day of class. The 
students should be standing in a circle while holding hands. The teacher tells them: 
"close your eyes and imagine the bell has just rung. You pick up your belongings and 
leave the class. Each one of you is walking down the hall and exits the school 
building one last time. As you open the door and step outside, you begin to feel 
incomplete. As you are walking home, you realize that there are certain things you 
regret not having said to some of your classmates. There are some good feelings 
and thoughts you had not had the chance to express. What would you like to say to 
your classmates? Open your eyes. Here is your opportunity. Say the things you 
would really like to say to as many classmates as you can." 
 
The students will walk around and talk to each other. As a variation,  and if the 
teacher feels the class as being relatively shy in general, each student could have a 
piece of paper stuck to his or her back, and others would go around writing their 
thoughts and feelings on the paper. The teacher can also participate in this activity. 
With this activity the last English class feels more like saying goodbye and sharing 
memories and feelings, leaving the school and the people you are close to with a 
warm feeling inside. 
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7.4.8. WHAT’S MY NAME  
 
Purpose: Encouraging students to observe others in class more carefully; to note the 
perceptions others have of you 
Linguistic purpose: Practicing the use of adjectives describing positive qualities; to 
practice the vocabulary of parts of the body 
Levels: all levels 
Size of group: 4 - 8 or the whole class 
Time: 20 - 45 min. 
Materials needed: pen, paper 
 
Procedure: Divide the class into groups. Have each student write his or her name on 
a piece of paper, fold it and place it in a container. The students then pick one slip of 
paper with the name of another student. Then the student writes a paragraph on the 
characteristics and appearance of this person, without being too obvious. The 
students read the description to their group, and others guess the identity of their 
classmate by writing it on a piece of paper. The reader checks the answers and in 
case of many incorrect guesses reads the description again. The guesses should not 
be called out aloud when they are initially read. Time permitting the exercise can be 
done by the whole class, which would make it more difficult to guess. Note that the 
students should know each other quite well for this activity. 
 
7.4.9. WHAT’S MY SIGN? 
 
Purpose: Helping students to think about certain aspects of the personalities of their 
classmates 
Linguistic: Practicing asking questions; practicing the use of adjectives 
Levels: Intermediate to advanced 
Size of groups: 4 - 7 
Time: 15 - 30 min. (depending on the length of the handout and size of the class) 
Materials needed: Handouts containing general descriptions of each sign of the 
zodiac 
Procedure: The teacher divides the class into groups of five. He or she distributes 
copies of the handout and allows time for students to read all the descriptions. He or 
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she instructs the class to try to discover the zodiac sign of each of the group 
members through questioning. Once the zodiac sign of the first person has been 
guessed, the group continues rotating the focus person around the circle, until 
everyone has been questioned. 
Here are some samples of interaction that can take place during the questioning:  
A: Are you sentimental? 
B: No, I am not sentimental. 
A: Do you have an artistic talent? 
B: Yes, I have artistic talent. 
 
My personal experience with affective activities as a participant of Holistic Education 
Methods in Youth Work at the ASHA center (Gloucester, UK) was more than positive. 
The training involved around 30 participants from different parts of Europe, whom I 
had never met before. We were required to share, listen, participate and embrace 
each other's differences through numerous activities that were lead by two trained 
facilitators - Adrian Locher and Eleanor Buchan. The affective and other holistic 
activities shaped the group dynamics and toward the end of the eight days, I believe, 
we all felt a strong connection to each other, we felt we were a part of a community of 
people. It was interesting to witness the slow transformation that happened among 
individuals who never met each other in their lives and how we slowly overcame the 
fear of the "unknown". We connected with each other and transformed together. 
Surprisingly, people feel isolated, afraid and different from one another, only because 
the other is unknown to us. This fear breeds a variety of prejudice in our societies. 
Having had the experience at the ASHA center, I now understand that we all have 
our own backgrounds, memories, stories and experience, yet once we understand 
where the other person comes from and devote our time to really know him or her, 
the barriers that exist between us start to dissolve. Underneath, we all share similar 
fears, hopes, wishes, and aspirations. Once holistic activities and mindset are 
employed in the classroom, the group of students slowly starts breathing together as 
one organism and ties start to form that are inseparable. Imagine, if this had 
happened during the eight days of my training alone, what could have happened in 
one school year. 17  
                                                 
17
 See appendix A and B. 
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8. Conclusion 
 
The present study attempts to answer the research questions that are outlined in the 
introduction. Although the concept of spirituality seems quite elusive, I believe that it 
is sufficiently explained and that the spiritual dimension in education is to be 
perceived and valued as important if we wish to witness any changes in our society. 
Hopefully, spirituality will ultimately reach the hearts of many who deal with the most 
profound issues of humankind. The world is undoubtedly awakening because many 
people can no longer get around in the chaos of the current social demands. From 
the immense discontent, one starts asking questions about his or her true purpose 
and intention. The seeking consequently leads to the realization that the only truth is 
one's deep and genuine connection with the self. 
Further, the difference between religion and spirituality is clarified. In the chapters 
that follow, the categorization of educational orientations is introduced, and finally, 
the "transformation" or "holistic" orientation is described in more detail. The research 
affirms that holistic educational paradigms are precisely what a spiritually oriented 
education needs. Closely prescribed goal-oriented curriculum with no focus on 
human values should long be forgotten. Consequently, three different types of holistic 
schools were introduced, namely, Montessori, Waldorf and Krishnamurti schools. The 
Literature review ends with the description of UNESCO Global Education 2030 
agenda and other policies that wish to transform education by the year 2030, aspiring 
towards education with strengthened socio-emotional learning, which can be realized 
through holistic and humanistic educational approaches proposed in the practical 
part of the study. The integration of affective or the "heart" activities into English 
language teaching, or any other subject for that matter, is precisely what the present 
education needs. These activities encourage deep care, compassion, understanding 
and cordial relations between students. Nikola Tesla believed that only through 
"annihilation of distance in every respect will conditions be brought about someday, 
insuring permanency of friendly relations". A better understanding among individuals, 
closer contact, empathy and love are the ultimate manifestation of spirituality in 
practice. Tesla further proclaimed that "the fanatic devotion to exalted ideals of 
national egoism and pride" which leads this planet into "primeval barbarism and 
strife" needs to be eliminated, yet no parliamentary act or law is able to do it. The 
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said elimination, which may finally result in peace, can only come from individuals, 
who comprehend that in spirit we are all united; we are all the same. 
I believe the current study affirms my hypothesis and answers all the research 
questions. Individuals, who wish to research the topic in question further, could 
compare two different classrooms, a holistic one, where affective activities are used 
and a mainstream one, where teachers do not deviate much from the curriculum and 
the prescribed coursebooks. It would be interesting to see the results of such 
research. 
 
To conclude, the world is constantly evolving; therefore, our basic truths and 
philosophies should mirror this growth. Our present institutions are desperately in 
need of profound reorganization, especially in the field of education, which has 
remained unchanged for a long time. Rudolf Steiner and other renowned 
educationalists established the groundwork for the organization in question over a 
century ago when the world was still not entirely inclined to implement these 
changes. Therefore, the question remains "have we now reached the relevant level 
of consciousness to be able to finally implement these changes in the field of 
education?" 
The prevailing scientific rationalism disfavours spiritual truths, which is evident in 
every field of life. In education especially, the materialistic perspective is dominating 
the stage; however, a shift is underway as more and more people are acknowledging 
different kinds of education. Recent scientific findings are also contributing to the 
shift. 
Sri Sathya Sai Baba believed "It is only when man cultivates humanness that society 
will shine with radiance and the nation and the world will progress. Humanness can 
be promoted only through spirituality and not by any other means. Just as a seed can 
sprout only when it is planted in the soil and watered, human values can grow only in 
spiritual soil."  
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10. Appendices 
Appendix A  
The ASHA Center Training Group – “breathing together as one organism” 
 
Appendix B 
The ASHA center Training Group – “connection and joy” 
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